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Abstract: This study compares the implementation of teaching practice in universities and colleges towards improving
teaching competence to student-teachers in Arusha Region. The study employed mixed approach in which convergent parallel
design was applied. Simple random, homogeneous and snowball sampling methods were used to sample 60 participants.
Interview, questionnaire and documentary analysis were applied for data collection. Pre-field and during field activities were
compared. The aspects specifically compared were practical skills, orientation course, assessment mode, supervision mode
and duration of TP. Findings revealed that college student-teachers undergo more practical skills trainings like micro-
teaching, single lesson practice and demonstration while university student-teachers receive little trainings on practical skills
in teaching. The findings also revealed that university supervisors were not much effective in supervision, and assessment while
colleges have strong supervision and assessment process as student-teachers are assessed twice by different supervisors, which
is not practiced in universities. T-test results show that there is significant different in pre-field activities between universities
and colleges. Therefore, teacher trainees are more effective prepared in teachers teaching colleges compared to universities.
The study recommends that universities should adopt more practical and competent based trainings so as to empower student-
teachers to gain relevant skills for teaching.
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1 five to six weeks while others have year long internships
1. Introduction for their student-teachers. Apart from this variation in
duration of teaching practice, during this period the main
focus is on the assessment of student’s teaching
competence. In general, the assessment is based on six
aspects namely, lesson plan, the application of the teaching
materials, lesson conduct, knowledge of the subject
content, classroom management and teacher’s personality,
leaving out other competencies such as research and
cultural aspects (Oluwatayo & Adebule, 2012). The criteria
appearing in the assessment form is narrowed compared to

Teacher education is a central element of any educational
system because any profession is the product of it. In
formal education, teachers are to be trained to become
professional teachers. One of the vital elements in teacher
education is teaching practice, in which a student-teacher
is supposed to practice the teaching in the real school
environment. According to Endeley (2014), most
universities in the world use specific block teaching period.
However, the duration of teaching practice varies from one
institution to another or country to country. Some provide
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competencies demonstrated by student-teachers during
teaching practice session.

The aspect of teaching practice to teacher education should
be seriously handled. Amollo, Lilian and Boniface (2018)
assert that enough preparation to work enhances learning
process and directs learners in appropriate application of
knowledge, skills and attitudes for professional
competency. Effective teaching practice begins with
authentic preparation through; identifying teaching
practice school, attending to briefing prior to posting for
teaching practice, gathering teaching practice preparation
materials, preparing and teaching learning resources, and
identifying appropriate assessment methods. However,
among weak areas of professional development are
proficiency in preparation and management of teaching
practice. Generally, in order to ensure that teaching
practice is appropriately managed to achieve professional
development, more research has to be done concerning
effectiveness of teaching, and financing teaching practice
exercise.

2. Literature Review

Teaching practice program faces with many challenges.
These challenges according to Msangya, Mkoma, and
Yihuan (2016), include inadequacy finance to conduct
effective supervision, lack of teaching and learning
materials to student-teachers, and lack of accommodation
to student teachers as well as the mismatch of the teaching
practice period with local secondary school calendar.
Obiweluozor, Momoh, and Ogbonnaya (2013) add that
shortage of supervisors is among the major challenges
faced by many educational institutions. This inadequate
number of teaching practice supervisors makes the
assessment exercise to student-teachers to be done under
expectation. As a result, some institutions decide to assess
the student-teachers only once. Also, student-teachers are
faced with lack of guidance from supervisors and practice
teachers, lack of being followed during application, and
lack of feedback (Aldabbus, 2020). Another challenge
regarding TP supervisors is that some of them lack skills
and information about their responsibilities, and therefore
they fail to help student-teachers on appropriate skills for
improvement (Mukeredzi, 2016).

Ndegero, Rupia, and Onyango (2022) in their study affirm
that for the case of courses that include practical part like
teaching practice, especially in universities, are poorly
organized, supervised and evaluated. This situation
contributes much to having incompetent teachers. Poor
organization and inadequate support to student-teachers
may lead teaching practice to be fruitless exercise for
teacher trainees (Odundo, Othuon, & Lilian, 2017).
Therefore, there is a need to compare the implementation
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of teaching practice in universities and colleges. Msangya,
Mkoma, and Yihuan (2016) insist that the improvement of
the teaching process to reflect new needs of society is
needed. Teaching practice course makes significant
contributions to student-teachers to practice the knowledge
learnt in the class in the real teaching situation, it helps to
develop self-confidence, as well as to get professional
experiences. Similarly, the studies done by Aglazor (2017),
and Yikealo and Karvinen (2018) assert that teaching
practice provides opportunity to student-teachers to apply
their knowledge and skills in the classroom as teachers.

In Tanzania university graduates, including student-
teachers are blamed of being incapable of practicing what
they have learnt in classes into real-life situation (Kajoro,
Chirure & Simiyu, 2013). Despite student-teachers
graduating with excellent grades, still the motivation and
quality of teachers employed in secondary schools in
Tanzania has come in for criticism from several
institutions. In this situation, in which teachers are being
employed because they hold paper qualifications but
without having candid proof of the ability for quality
teaching brings confusion between quality and
qualification (Kitta & Fussy, 2013). Previous studies did
not point out the practical trainings and the activities given
to the student-teachers in improving their profession.
Therefore, the current study compares the practical
implementation of teaching practice provided by
universities and colleges towards improving teaching
competence.

Also in Tanzania, it has been noted that a degree holder
trained teacher does not attract academically and
professionally towards teaching carrier. The situation is
different with college student-teachers who observed to be
more attractive in academic development and employment
as well as competent in teaching profession. For that
reason, this study compares universities and college
teaching practice towards teaching competence of student-
teachers to see what makes this difference.

The study was guided by Situated Learning Theory. It is an
instructional approach developed by Jean Lave and Etienne
Wenger in the early 1990s, and follows the work of Dewey,
Vygotsky and others who claim that students are more
included to learn by actively being involved in the learning
experience. Situated learning basically is a matter of
creating meaning from the real activities of daily life where
learning occurs relative to the teaching environment.
Therefore, it is created on the belief that what people learn,
see and do is situated in their roles as members of a
community (Lave & Wenger, 1991). The study about
teaching practice allows student-teachers to construct the
knowledge and experiences of teaching when they are in
schools for teaching practice in which external
environments help them to learn more by interacting with



experienced teachers work with them and collaborate with
them in solving various challenges. Situated learning
stresses the opportunities for student-teachers to reveal
their abilities and talents.

The purpose of this study was to compare how teaching
practice is implemented in universities and colleges in
improving teaching competence among student-teachers.
The hypothesis stated that there is no significant difference
between participants’ mean scores about implementation
of pre-field teaching practice activities between
universities and colleges. Hence the study compares pre-
field teaching (in campus) activities done in universities
and colleges, and during field activities (in field practices)
done by universities and colleges. The article is organized
into five sections, which are introduction, literature review,
methodology, results and discussion, as well as conclusion
and recommendations.

3. Methodology

This section presents the methodological part of the study.
It presents the research approach and design, study area and
sampling, sample size, and methods of data collection. The
section also presents information on how data were
analysed.

3.1 Research Approach, Design and
Area of Study

This study used mixed approach. The approach was chosen
because it helped to answer the research questions that
cannot be answered by qualitative or quantitative methods
alone as affirmed by Dawadi, Shrestha and Giri (2021).
This approach enabled the researchers to establish deep
understanding on how teaching practice is implemented in
universities and in colleges towards teaching competence
among student-teachers.

In this study a convergent parallel design was used. The
design shows deep integration across program, and to gain
an in-depth understanding of the topic where by the
researcher aims to triangulate the methods by directly
comparing the quantitative statistical results and qualitative
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findings (Doyle, Byrne & Rrady, 2014). In this study
quantitative and qualitative data were separately analysed,
then the findings were directly compared during the similar
time frame. The study was done in Arusha region because
it has a mixture of universities and teachers’ colleges hence
it gave a possibility of studying the phenomena under
investigation.

3.2 Sampling and Sample Size

The study used three sampling techniques which were
homogeneous sampling, snowball sampling and simple
random sampling. The homogeneous sampling technique
was used to choose the teaching practice coordinators. The
significance of homogeneous sampling in this study was to
get participants with shared characteristics which were
present within a specific population group.

Snowball sampling was used to obtain teaching practice
supervisors from universities and colleges. The researchers
used the first participant of the study to identify more
research participants. In this session, participants who were
identified to share similar characteristics relevant to the
study that were used as research participants. This
sampling sequence continued until there were 16
participants for the study.

Simple random sampling was also used to obtain student-
teachers from every group. In this, 10 pieces of papers
written “YES” and other 10 pieces of papers written “NO”
were prepared and mixed up for the second and third year
classes, student-teachers were asked to pick only one piece
of paper, and for those who picked the one written “YES”
were included in the sample of the study while those who
picked papers written ‘NO” were excluded from the
sample. This process was done to both universities and
colleges. In total, therefore, the study included 60
participants. They were drawn from two universities and
two colleges from which fifteen participants were chosen
from each institution. The sample was drawn from the
population of teaching practice coordinators, TP
supervisors and student-teachers as summarized in Table
1.



Table 1: Sample of the Study

Participants Category  Universities Colleges Total

TP coordinators 02 02 04

TP supervisors 08 08 16
Student-teachers 20 20 40

Total 30 30 60

3.3 Data Collection and Analysis
Procedures

The study employed interview, questionnaires and
documentary analysis. In the interview, the study used
semi-structured interview which allowed the researchers to
ask both open and closed questions. The choice of this
instrument was because of ability of the participants to
express their experience about the implementation of
teaching practice. Interview technique was used to 4 TP
coordinators and 16 supervisors from universities and
colleges while questionnaires were administered to 40
student-teachers.  In documentary analysis, existing
documents were analysed to determine if the
implementation of teaching practice program reflected
program plans as supported by (Dalglish, Khalid &
McMahon, 2020). Documents analysed were TP
assessment forms given to TP supervisors, heads of
schools, and the one given to the student-teacher for
feedback. Data were analysed through thematic and
descriptive statistics analysis techniques. In thematic
analysis method, data were organized in two column
environments (verbal quotes and themes). Through
coding, researchers summarized the collected data into
themes and sub-themes for the purpose of creating
meaningful units of analysis that appeared in terms of
words, phrases and sentences. Descriptive statistics
technique was used to analyse quantitative data. It was used
to compute frequencies, percentages, mean and standard
deviation as well as the application of t-test for hypothesis
testing. The hypothesis stated that there is no significant
difference between participants’ mean scores about
implementation of pre-field teaching practice activities
between universities and colleges.
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4. Results and Discussion

The study aimed to compare how teaching practice is
implemented in universities and colleges. Data were
collected from TP coordinators, supervisors and student-
teachers to examine how teaching practice is done in their
institutions. The comparison used on the implementation
of teaching practice was based on pre-field TP activities
and during TP activities as follows;

Pre-field Teaching Practice Activities

In this part, the researcher prepared questionnaires to
university student-teachers where by participants were
asked to put a tick to indicate their level of agreement or
disagreement in one of each item. The questionnaires were
prepared having five-points Likert scale ranging from
strongly agreed (=5) to strongly disagreed (=1). Mean and
Standard Deviation were used to determine the average
score of participants’ responses for each item. Criteria for
comparison was based on campus practical skills to
student-teachers, orientation courses and control before
TP.

The findings were analysed based on Mean and Standard
Deviation. Within the five-points ranges, two bisecting
mean scores were used to make the analysis clear as
suggested by Gay and Airasian (2013); these scores were
(1.00 — 3.40) and (3.41 — 5.00). The remark was reached
upon the mean value, whereby a mean value between 1.00
and 3.40 were considered Disagreed and from 3.41 to 5.00
was considered Agreed. Pre-field teaching activities noted
from student-teachers are summarized in Table 2 bellow.



Table 2: University Student-teachers’ Responses on the Pre-field TP Activities (n=20)

I:\elzcr)n Universities pre-field TP activities M SD Remark
1 Learn basic principles of teaching as a general course 4.07 0.910 Agreed
2 Learn teaching methodologies on the subject of specialization 3.69 1.291 Agreed
3 ;I;rglgcl)r;?(:n how to prepare teaching documents including how to fill 191 0.418 Disagreed
4 Student-teachers are ensured conducive environment for TP 1.32 0.529 Disagreed
5 Student—tea_chers undergo practical training like microteaching and 194 0.455 Disagreed
demonstration
6 Student-teachers are oriented on code of ethics and conduct 3.47 1.393 Agreed
Key: M=Mean, and SD=Standard Deviation
Data in Table 2 show that majority of university student- ..TP activities include confirming

teachers agreed for items 1, 2 and 6 about prior TP training
program to student-teachers. Data indicate that, student-
teachers learn basic principles of teaching (M= 4.07, SD=
0.91), teaching methodologies on subject of specialization
(M= 3.69, SD= 1.291), and orientation on code of ethics
and conduct (M=3.47, SD=1.393). Meanwhile,
participants disagreed with item 3, 4 and 5 that, preparation
of TP documents include how to fill log books (M= 1.21,
SD= 0.418), student-teachers are ensured conducive
environment (M=1.32, SD=0.529) and training on practical
skills like micro-teaching and demonstration (M= 1.24,
SD= 0.455) were not practiced as ways of increasing
student-teachers competence.

This implies that university student-teachers lack crucial
practical skills like micro-teaching and demonstration.
Training of student-teachers contributes in providing
professional skills which are to meet and satisfy the needs
of the profession as well as the environment to which the
student-teachers are being prepared for. However, one of
the university coordinators reported that, student-teachers
in the universities undergo through courses which help
them in teaching such as teaching methodologies for
subject of specialization. To second it, one supervisor from
university affirmed that,
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allocation of student-teachers to TP
schools, preparation of TP assessment
documents, conducting seminars with
student-teachers about TP ethics and
they are reminded on expected
behaviour.” (Interview with University
supervisor 4 (18 March 2023)

Findings imply that universities provide many techniques
and teaching materials to student-teachers concerning
teaching practice which is crucial for a betterment of
teaching career. This helps student-teachers to have enough
materials and methodologies to apply when teaching.

On the other hand, through questionnaire college student-
teachers were asked on how teaching practice was
implemented in their institutions. The questionnaires were
prepared having five-points Likert scale ranging from
strongly agreed (=5) to strongly disagreed (=1). Mean and
standard deviation were used to determine the average
score of participants’ responses for each item. These scores
were (1.00 — 3.40) and (3.41 — 5.00). The remark was
reached upon the mean value, whereby a mean value
between 1.00 and 3.40 were considered Disagreed and
from 3.41 to 5.00 was considered Agreed. Findings from
teachers are presented in Table 3 below.



Table 3: College Student-teachers’ Responses on the Pre-field TP Activities (n=20)

I:\elzcr)n Colleges pre-field TP activities M SD Remark
1 Learn basic principles of teaching as a general course 3.92 1.044 Agreed
2 Learn teaching methodologies on the subject of specialization 4.07 0.910 Agreed

3 ;I;rglgcl)r;?(:n how to prepare teaching documents including how to fill 466 1.42 Agreed
4 Student-teachers are ensured conducive environment for TP 4.10 1.20 Agreed
5 Student—tea_chers undergo practical training like microteaching and 455 132 Agreed

demonstration
6 Student-teachers are oriented on code of ethics and conduct 3.66 1.15 Agreed

Key: M=Mean, and SD=Standard Deviation

Data in Table 3 shows that all college student-teachers are
well prepared as they learn principles of teaching,
methodologies of teaching on the specialized subjects,
taught how to prepare teaching aids as well as how to
prepare field practical sessions; they conduct micro-
teaching, demonstration, single lesson practice, trained on
ethical code of conducts. Student-teachers are also taught
on how to fill log books, prepare schemes of work, lesson
plans and lesson notes.

The researchers used t-test to check if the Mean scores for

universities and colleges were significantly different
statistically. The 95% confidence interval means the 5%
(or 0.05) level of significance which is used for hypothesis
testing. The decision rule states that Null hypothesis (Ho)
is rejected if the sig. value (p-value) is less than the level
of significance (alpha) value (0.05) and the alternative
hypothesis is retained. We fail to reject hypothesis if the p-
value is greater than the level of significance as stated by
Mugyenyi and Mokoro (2022). Table 4 shows the
independent t-test results on pre-field TP activities.

Table 4: Independent T-test Results

Mean scores for pre-field TP activities Df p-value Mean difference
Universities Colleges
25 4.16 10 0.017 1.66

The findings show that the calculated Means differ from
universities and colleges by 1.66. Since the sig (p-value) of
0.017 is less than the alpha value (0.05), this different is
significant and the null hypothesis is rejected. Therefore,
there is a significant difference between participants Mean
scores about pre-field TP activities between universities
and colleges.

This implies that student-teachers from colleges receive
practical trainings before teaching practice. This is done to
ensure that teaching practice is the place to improve and
add expected teaching skills, knowledge and competence.
Also, one college supervisor affirmed that:

...before teaching practice the student-
teachers are given general instructions
about TP, single lesson is done and
microteaching, also having a meeting
every Friday for three weeks before TP
for better performance of student-
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teachers when they are on TP. (Interview
with college supervisor 1 (20 March
2023)

Another college coordinator explained that:
...One of the activities include training
student-teachers on the best teaching
practice, teaching aids inspection for
student-teachers, demonstration,
looking for schools for TP and
searching for accommodation for the
student-teachers  (Interview  with
college coordinator 1 (20 March 2023)

The explanation above suggests that those prior activities
to student-teachers help to make student-teachers get ready
to be exposed in school’s environment to practice what
they have got in class. Moreover, the effective training of
student-teachers in colleges has the great influence in
addition of values, skills and competencies in teaching



profession. TP supervisors play a great role to make sure
that student-teachers get enough and relevant knowledge
for teaching as well as different skills. This was supported
by one college supervisor that one of their roles is to guide
their student-teachers to conduct micro-teaching and single
lesson.

Regular support and guidance of supervisors enables
student-teachers to get enough skills, positive attitudes and
knowledge in teaching profession. On the other hand,
inadequate support may turn teaching practice into
unproductive exercise for students-teachers. A comparison
drawn between universities and colleges on prior TP
activities is summarized in table 5.

Table 5: Comparison of Universities and Colleges Pre-field TP Activities

S/N  Universities pre-field TP activities to Colleges pre-field TP activitiesto  student-
student-teachers teachers

1 Student-teachers are not taught how to fill Student-teachers are taught how to fill
log books log books

2 Student-teachers do not do micro-teaching Student-teachers do micro-teaching

3 Student-teachers do not perform single Student-teachers perform single lesson
lesson practice practice

4 They do not get demonstration from expert They have demonstration from expert
teachers teachers (sometimes  experts are

invited from outside  colleges)

5 Student-teachers  search TP schools Institutions  search TP  schools  for

themselves (student-teachers are not ensured student-teachers (student-teachers are

conducive environment for TP)

ensured conducive

environment for TP)

The aspect of pre-field programs in colleges differs from
universities whereby colleges have many practical sessions
which are micro teaching, single lesson practice and
demonstration. Universities do not teach student-teachers
on how to fill log books while colleges teach, also
university student-teachers search TP schools themselves
while colleges search TP schools for student-teachers.

Similarities are also revealed in terms of teaching whereby
all student-teachers from universities and colleges undergo
curriculum course, learn teaching methodologies of the
subject of specialization, learn psychology course, oriented
on code of ethics and conducts also they are trained on how
to prepare teaching documents like scheme of work, lesson
plan and lesson notes.
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During TP (in the field) Activities

Participants were asked on how teaching practice was
implemented during the field; also, assessment document
were analysed. Elements of comparison used during TP
include assessment mode, duration of TP, code of ethics
and conduct as well as supervision and follow-up.

In assessment mode, researchers used documentary
analysis as a technique to check assessment documents to
see how teaching practice is implemented during
assessment of student-teachers in the field. Criteria for
comparison included skills and knowledge, teaching
methods, teaching aids, chalkboard work, ethical conduct
and self-assessment of the lesson. Table 6 gives a
comparison of assessment aspects (from assessment forms)
done in universities and colleges during classroom
observation.



Table 6: A Comparison of Assessment Aspects Done in Universities and Colleges

S/N  University assessment

College assessment

1 Ability to relate on part of the lesson to another, ensure  Compliance of subject matter with environment,

student participation in the class.

quantity, quality and adequate of student activities.

2 Ability to use teaching and learning resources Selection and proper application of the teaching
method. Effectiveness of the method.

3 There is no assessment of the teaching aids Assessment of teaching aids in terms of compliance
with specific objectives, size and visibility, creativity
and innovativeness as well as ability to use them.

4 There are no assessment of chalkboard works Assessment of chalkboard works in terms of readability
of writings, proper positioning during explanation and
proper use of chalkboard aids.

5 Assessment on clothes type and proper wearing style Assessment on wearing of uniforms, neatness of

with non-labels. Clothes cleanliness, hair dressing, and dressing and body, self-confidence, appropriate

non-body decoration

language use

6 There is no self-assessment of the lesson after Self-assessment of the lesson, strategies for

classroom observation

improvement, acceptance of advice given by assessor

Documents show that universities assess few aspects in
classroom observation like classroom interaction and the use
of teaching and learning resources while colleges assess
many aspects such as assessment of teaching aids, teaching
materials, application of teaching methodologies, chalkboard
work and code of ethics and conduct which contribute to
improvement of teaching skills and competency.

Similarities were also revealed whereby student-teachers
from universities and colleges were assessed on lesson
competence and clarity of objectives, selection of appropriate
teaching and learning materials, proper writing of scheme of
work and lesson plan. Again student-teachers are assessed on
mastery of subject matter, ability to use teaching and learning
resources, skills of questioning and ability to handle students’
responses, communication skills (language use, loudness,
clarity and articulation), ability to engage student in critical
thinking and problem solving as well as classroom
organization and management.

The data also show that, university assessment is done, once
and the duration for it last for five to six weeks. Limited
timetable and overcrowded of university student-teachers led
to the minimized duration of teaching practice. This makes a
supervisor to visit each school once for assessment in order
to complete the timetable of assessing the high number of
student-teachers over a limited time of teaching practice. One
university supervisor affirmed that, “...TP for university
student-teachers mostly take five to six weeks, and
assessment is done once per teaching practice.” Another
university supervisor added that, “...assessment of student-
teachers is done once but it can be done more than one when
needed. We meet with school administration for ethical issues
and give feedback to student-teachers.” (Interview with
University  supervisor 3 (16 March 2023). The quotation
signifies that apart from academic assessment student-

teachers have to adhere to school rules and regulation which
is public servants code of conduct as well as schools’
timetable. This helps to shape student-teachers behaviour in
their profession.

On the other hand, participants from teachers’ colleges
reported the field activities as: visiting TP schools for
assessment, assessing student-teachers twice or three times
by different supervisors, making advice to some challenges
observed during assessment and monitoring. One College
supervisor asserted that:

...during TP we asses student-teachers
twice or three times when needed and it
is done with different supervisors in
order to avoid bias, we also assess
teaching and learning documents,
advice student-teachers on how to
improve their teaching and we make
follow up in the implementation of
teaching activities. (Interview with
College supervisor 5 on 17, March 2023)

Another college coordinator affirmed that:

... TP for colleges last for two months
(8weeks), and this give a room for
student-teachers to learn and adopt
different skills of teaching in school’s
environment  which student-teachers
improve teaching professional.
(Interview with College coordinator 2 on
18 March 2023)

The data show that time is a very important component in
teaching whereby TP is a period which is used to create
competent teachers. Therefore, during TP student-teachers



are supposed to have enough time to transfer their
knowledge from theory to practice, applying their skills
and competencies in teaching. Duration of teaching
practice was not constantly 8 weeks as stated in the frame
of teacher education.

Implementation of teaching practice in colleges is different
from universities in terms of assessment mode where by
college student-teachers are commonly observed twice.
One of the college coordinators explained that:

...the first assessment mostly done in the
third week and the second assessment is
done in the sixth week of teaching
practice by different supervisors to avoid
bias This also make student-teacher
improve their teaching after assessment.

(Interview with college coordinator 1on
20 March 2023)

This signifies that college student-teachers have more time
to spend in TP which make them competent in teaching as
they go for 8 weeks with close supervision compared to
university student-teachers who have little time in TP as
they spend 5-6 weeks.

Also, in colleges, student-teachers are more disciplined,
knowledgeable; skilled, and competent because of close
supervision and follow up from the tutors; but in
universities, it is very difficult to monitor student-teachers
behaviour because they are many, and they lack close
supervision which results to many challenges in teaching
competence. The differences between universities and
colleges practices during field activities are summarized in
Table 7.

Table 7: Differences between Universities and Colleges Practices during Field Activities

SIN Universities practices during TP Colleges practices during TP

1 Assessment is done once Assessment is done twice

2 TP lasts for five to six weeks TP lasts for eight weeks

3 Student-teachers do not wear uniforms Student-teachers wear uniforms (they have
specific dress code)

4 Little supervision and follow up There is more supervision and follow up

Through TP, student-teacher acquires knowledge, skills and
experience about teaching career. However, it was noted that
some practices were similarly done during field such as
physical classroom observation, assessment of teaching and
learning document as well as provision of feedback to
student-teachers.

Generally, the study revealed that filling log books,
demonstration, single lesson practice, micro-teaching, close
supervision and the assessment mode (assessing student-
teachers twice by different supervisors) should be
emphasized to university student-teachers while college
student-teachers should be ensured with enough teaching and
learning materials and frequent demonstration. These
practices make student-teacher to reflect on their
performance in school environment, and if there are
weaknesses, she/he should make correction for good
performance as the result of being competent in teaching
profession.

Discussion

The article specifically compares how teaching practice is
implemented in universities and colleges. The findings reveal
that there are variations in the following aspects: micro-
teaching, single lesson practice, demonstration, assessment
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mode, duration of teaching practice, close supervision and
follow up as discussed below.

Micro-teaching

One of the activities done in colleges includes micro-teaching
while university student-teachers lack the technique. Micro-
teaching is very important in teaching professional
development as Reddy (2019) refers to it as a teaching
technique which is used as a tool for enhancing teaching
profession for pre-service or in-service teacher training
programs. It helps student-teachers to improve teaching and
learning skills and provides the opportunity to study their
own teaching and study the teaching of others.

Micro-teaching is conducted in order to help student-teachers
acquire intended skills and knowledge. Mungure (2016)
asserts that micro-teaching is conducted under the
supervision of a subject tutor, and usually it is done within
the normal classroom session. The aim of micro-teaching
practice is to help the student-teachers be acquainted with
various teaching methods then later use them in teaching in a
classroom situation during TP. Aldabbus (2020) adds that
before student-teachers start actual teaching practice in
schools, they have to do micro-teaching in the college with
their classmates, and only those who performed well in it
could go for teaching practice to schools. Micro-teaching is



an excellent way to build up skills and confidence, it is the
key factor for better achievement as the theory of situated
learning suggests that a student-teacher learn more by
actively participating in the learning experience.

Therefore, micro-teaching is a primary aspect to college
student-teachers before teaching practice. It provides
opportunity to student teachers to develop self-confidence,
and work independently in the classroom as it involves
practical teaching and productive timing feedback from
observers. Important teaching elements which are observed
during micro-teaching lesson are such as classroom
management,  teaching and  learning  materials,
communication skills and personality. Hence, this practical
training should be emphasized also to universities teaching
programs.

Single Lesson Practice

The findings indicate that, single lesson is not done in
universities while in colleges it is practiced in order to help
student-teachers to acquire classroom experience including
classroom management, confidence and ability to engage
students in teaching and learning activities. Single lesson is a
training strategy in which the student-teacher is allowed to
teach one period per week in a nearby school or
demonstration school. Mungure (2016) asserts that before the
actual teaching practice exercise student-teachers are
supposed to conduct a single lesson to put into practice the
theoretical part. In this, the student-teacher is observed by the
tutor and gets feedback on strengths and weaknesses at the
end of the lesson. This helps the student-teachers to make
self-reflection on teaching profession.

University supervisor may learn on how to conduct single
lesson practice in their institution in order to help student-
teachers to build confidence in teaching as Situated learning
theory suggests that practical skills are essentially a matter of
creating meaning from the real activities of daily living where
learning occurs relatively to the teaching environment. Single
lesson practice has been developed specifically to assist
student-teachers who are practicing teaching in a real
situation. Student-teachers are expected to give their best in
teaching as it is time to show skills gained from theoretical
courses.

Demonstration

Findings revealed that college student-teachers receive skills
from their tutors through demonstration as a method of
improving teaching while university student-teachers do not
practice it. Demonstration helps student teachers to clarify the
questions and doubts on the teaching strategies, used
resources and the selection of the content and examples used.
This is supported by Khan (2020) who affirms that
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demonstration allows student-teachers to see the practical
application of their education, making it more likely to
remember and understand what they learn if they see it
demonstrated. It also encourages critical thinking and
participation. This is in line with Situated learning theory
which asserts that all activities that are done in class and
school environment are the key creators of knowledge to the
student-teachers where they are given a room for them to
share their ideas in learning which equip student-teachers
participation in learning when they are in teaching practice.
Demonstration should be made for university student-
teachers too as it is the process of making future professional
teachers with enough and high-quality skills.

Assessment Mode

The findings reveal that assessment is one of the activities
done during teaching practice. However, criteria for
assessment differ between universities and colleges.
University student-teachers are assessed using few criteria
while colleges have many criteria which help them to develop
skills, knowledge and competence in teaching. This results in
the differences in teaching competence among university and
college student-teachers.

The differences in assessment mode between universities and
colleges can be seen that there are significant physical,
human and financial differences in terms of assessment
where practical training and experiences for innovation and
sharing knowledge should be emphasized. The differences
revealed on the area of teaching competence in class as it
focuses on professional specialization as a result of pre-field
activities which is also supported by Nam (2020).
Assessment as the role of university and college supervisors,
more emphasize should be put on practical training than
theoretical part. The findings also reveal that university
student-teachers are assessed once per teaching practice
session especially in the third week of TP while in colleges
assessment is done twice in a whole TP duration with
different supervisors. Assessment helps student-teachers to
improve ability and experience of teaching by improving
some areas which needs adjustment. The purpose of student-
teachers assessment is to improve teachers’ effectiveness,
and in turn increase student learning as suggested by
Elmabruk (2020). Also, it creates a room to discover new and
appropriate methodologies of teaching during TP for future
career. Msuya (2022) points out that, assessment results in
positive impacts to allow student-teachers have enough time
of practical rather than theory. This will help student-teachers
on professional development and achievements through
frequent assessment and evaluation.

Therefore, effective assessments to student-teachers are the
matter of creating meanings from the real activities of daily
living where learning occurs relative to the teaching
environment as suggested by the learning theory. Assessment
in colleges has positive results to individual student-teachers



where they are able to cope with the school environment and
fully participate in teaching activities. The development and
establishment of an assessment system in any institution may
not achieve the desired goals of maintaining the most
motivated and highly qualified teachers if it does not take into
account the initial teacher preparation and the recruitment
criteria that reflect the level of established professional
standards (Sanga, 2016). Even the best teacher assessment
and evaluation systems are likely to fail if an education
system fails to provide the necessary training and preparation
to ensure the teachers acquire appropriate skills, knowledge
and dispositions. It is generally in line with situated learning
theory which suggests that learning occurs when someone
actively participate in learning process and connecting prior
knowledge to generate ideas (creativity) for effective
teaching. Therefore, the function of assessment is to enable
beginning teachers to engage themselves and develop proper
skills required for success in the teaching profession.

Duration of TP

The findings reveal that duration of teaching practice was not
constantly 8 weeks as stated in the frame of teacher
education; it fluctuated depending on expenditure and
allocation of that academic year. Duration of teaching
practice in private universities and colleges depend on each
institutions philosophy which results into time differences in
the implementation of teaching practice. Also, to the
government owned universities and colleges it depends on
the guidelines that highlighted by the ministry of Education.

Some universities are full of student-teachers and lecturers
are few in number which becomes the challenge for enough
time of assessment. This is also indicated by Danielson
(2011) who asserts that many supervisors find it difficult to
conduct meaningful observations that engage in professional
conversations about teaching practice because of time
constraints. It is the duty of universities and colleges to adjust
the institution’s timetable in order to give more time of
teaching practice. Universities also may reduce break time
especially after second semester and send student-teachers to
teaching practice for more practice. This is because teaching
practice enables student-teachers to be well professionally
prepared, motivated, conscientious and efficient in classroom
teaching with the spirit of inquiry, creativity and intellectual
development of educational practice.

Close Supervision and Follow-up

During teaching practice close supervision is important in
helping student-teachers to be much focused in teaching
process. The findings reveal that university supervisors were
not effective in supervision where by participants expressed
concerns which indicate that the current supervision is
ineffective. Sanga (2016) asserts that it is ideally expected
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that the supervisors of the teaching practice have the role of
guiding, advising and helping the student-teachers in the
acquisition of the intended teaching skills. However, this
study found that university supervisors are not flexible
enough to guide, advice, and discuss with student-teachers on
the strengths and weaknesses revealed during the teaching.
This is because university student-teachers are many while
TP supervisors are few in number. Supervisors are always in
rush to complete assessment of student-teachers within the
given time, the condition does not allow flexibility of
supervisors to perform their duties. The situation in the study
reveals limited mentorship and ineffective supervision of
university student-teachers as it results to incompetent
teachers.

5. Conclusion and Recommendations

5.1. Conclusion

The article was about the comparison on the implementation
of universities and colleges teaching practice towards
teaching competence to student-teachers. The research
findings reveal that college student-teachers undergo more
practical trainings which are micro-teaching, single lesson
practice and demonstration which add skills and competence
while university student-teachers receive relatively little
trainings on practical skills. Therefore, teacher trainees are
more effective prepared in teachers teaching colleges
compared to universities.

5.2. Recommendations

This article firstly concurs with the new proposed education
system (TAMISEMI, 2023) which suggests that student-
teachers should be practically trained. Secondly, teachers
should go for practical interviews before being employed as
a professional teacher. This calls for universities and colleges
to adopt and give more emphasize on practical trainings to
student-teachers than theoretical part. Thirdly, universities
and colleges could establish strong collaboration in which
they could share ideas, knowledge and experiences on
training these student-teachers. Fourthly, universities could
strongly consider and adopt these practical skills (micro-
teaching, demonstration and single lesson) when reviewing
their curricular for teacher education. However, further
research could be done on the quality of teaching as
demonstrated by teachers after accomplishment of their
teacher education program.
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