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Abstract: Teachers’ feedback practice in English composition teaching at secondary school is consciously and unconsciously influenced by a number of factors. The study answered two research questions on how teachers describe their feedback knowledge, resource availability, teacher attitude and teacher motivation and which of these factors predict teacher composition feedback practices. This study used questionnaires to gathered data from 46 “O” Level English teachers from Bulawayo Province. Data was analyzed by SPSS Version 23. Descriptive statistics results revealed that teachers were exposed to feedback dissemination to English composition students and they valued it. They also had a positive attitude toward giving English composition students feedback. However, they were lowly motivated to work and feedback resources were limited. Regression analysis showed that teacher motivation and teacher attitude best predicted teacher Feed Up practice while teacher attitude and teacher motivation best predicted teacher Feed Back practice and the Feed Forward practice was best predicted by teacher motivation, teacher attitude and resource availability. This means that teacher motivation, teacher attitude and resource availability are essential factors for they predicted teacher feedback practice. Recommendations included that the responsible ministry should ensure that the teachers are catered for in their teaching endeavors so that they are motivated to do their work. Also, the stakeholders and the responsible ministry should make composition writing and feedback resources available for effective composition teaching-learning processes. There is also need to facilitate teachers to attend workshops and seminars.
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1. Introduction
In English composition teaching, teachers’ practices are of paramount importance for they determine students’ success. One of such teacher practices is giving effective feedback to students. Sichinga, Mfuni, Nenty and Chakalisa (2014) described effective feedback as helpful feedback that objectively describes what has actually been observed by the assessor. This means a composition teacher has to show what a student has done well and what needs to be improved. 

Teacher feedback practice comprises three main activities, that is, Feed Up, Feed Back and Feed Forward. Feed Up is the first component of an effective feedback system which is associated with goal clarification. During the Feed Up process, the English composition teacher explains to the students the composition requirements and expectations. Feed Back refers to teacher’s responses to the student’s performance in composition writing. Fisher and Frey (2009) argued that these responses should directly relate to the learning goal providing students with information about their progress or lack of it. Feed Back also suggests actions that the students should take toward the composition improvement goal. Feed Forward, according to Fisher and Frey (2009), is when a teacher uses assessment data to plan for the future. Teachers benefit from this feedback by modifying and adjusting their teaching in accordance to students’ needs. 

Research has shown that such teachers’ practice, for instance, feedback giving, is influenced by a number of factors. Sluman (2015) said that the role of the teacher and the factors that teachers have to take into account, both consciously and unconsciously are central to the creation of the learning opportunities. Such factors may include teacher attitude, teacher motivation, availability of resources and teacher knowledge.  In a study that aimed at understanding the practices and perceptions of teachers regarding written feedback, Raisa, Ambreen, Arusa, Nusrat and Syeda (2016) found teachers’ formal training in providing feedback to students as the most significant factor.  Some studies asserted teacher motivation as one of the most important determinants of student learning outcomes (Richardson, 2014). Others, for instance, Gwata (2017) found that resource shortages contributed much to poor composition writing performance of “O” Level English students in Zimbabwe.

This study therefore sought to find out teacher feedback factors that are associated with English composition writing in Bulawayo. This study is essential because related researches are limited. 

2. Review of Related Literature and Studies
2.1 Teacher Motivation

The question on teacher motivation in the education circles is topical. Glass (2011) studied on what motivates teachers and found out that it could be due to salaries as extrinsic rewards, such as attaching cash to test scores or evaluation scores. On the other hand, teachers are motivated by altruistic or intrinsic reward, for instance, teacher being just motivated by helping students to achieve their educational goals; this has been termed public service motivation by Glass (2011). UNESCO (2015) suggests that students learn more in classrooms with highly dedicated and motivated teachers. However, in many education systems, students suffer or it is difficult to attract high-quality teachers, limited motivation for teachers and teacher attrition being the norm for the day. Low salaries often cause teacher turn to private tutoring and other part-time work to supplement their income; this negatively affects classroom instruction. 

Some studies asserted that the commitment and motivation of teachers is one of the most important determinants of student learning outcomes (Guajardo in Richardson, 2014). Reeve and Yu-Lan (2014) said that teacher motivation involves both the desire to teach and one’s interpersonal style toward students while doing so; a teacher’s own personal motivation is affected by the extent of psychological need and satisfaction experienced during the act of teaching. It manifests itself in terms of teacher enthusiasm and job satisfaction or not caring for what happens in the classroom. Unfortunately, Richardson (2014) expressed that there are mounting concerns that there are unacceptably high proportions of teachers in low‐income countries who are poorly motivated as a result of a combination of low morale and job satisfaction, indecent working conditions, poor incentives and inadequate controls as well as behavioral sanctions.

Teacher motivation aspect has attracted many researches in Zimbabwe and abroad. Han and Yin (2016) posed a comprehensive review of teacher motivation studies conducted from diversified theoretical perspectives. They identified five research areas related to teacher motivation: influencing factors of teacher motivation; teacher motivation and teaching effectiveness; teacher motivation and student motivation; teacher motivation research across different disciplines and the instruments for assessing teacher motivation. Findings indicated that teacher motivation is a crucial factor closely related to a number of variables in education such as student motivation, educational reform, teaching practice and teachers’ psychological fulfillment and well-being. The study suggested that administrators should determine how to attract potential teachers and retain them in teaching.

Alam and Farid (2011) examined the factors affecting motivational level of teachers at secondary school level. They sought to identify factors responsible for low and high motivation among teachers; to investigate the effects of examination stress; to determine the socio economic status and anxiety in classroom as well as the effect of peer group and examination stress. Their findings showed that teachers were not satisfied with their socio economic status (especially low salaries) and choice of profession; students’ behavior and examination stress also worried them. The study recommended that teachers should get training, should be given due respect and should be paid according to their qualifications and abilities.

Nyakundi (2012) propounded that motivated teachers are more likely to motivate students to learn in the classroom, however, several teachers were not motivated in Bulawayo. She explored the factors affecting teacher motivation in public secondary schools in Thika West District, Kenya. This study specifically focused on the effect of job satisfaction on teacher motivation, the effect of reward system on the motivation of teachers, effect of training and development on teacher motivation as well as the effect of work situational factors on teacher motivation. Findings showed that job satisfaction, for instance, promotion opportunities and fairness in promotion, affects employee motivation. Teacher working environment, reward system, in-service training opportunities, adequate teaching and learning resources in schools.

In Zimbabwe the aspect of teacher motivation is at the forefront of education improvement. Kusereka (u.d.) carried out a study to determine the motivation levels of Zimbabwean rural secondary school teachers and identify the factors that influence their motivation so that management interventions could be designed to enhance teacher motivation. The research took a quantitative approach using self-administered structured questionnaire which was administered to a sample of 175 rural secondary school teachers in Bikita District. Findings showed that teachers were not highly motivated and satisfied with their job mainly due to poor working conditions. The study recommended the responsible authorities to enhance teacher motivation.

Again in Zimbabwe, Muranda, Ncube, Mapolisa and Tshabalala. (2015), investigated the impact of teacher motivation on teacher effectiveness in ten schools in Bubi District in Matabeleland North Province in Zimbabwe using a quantitative inquiry on the relationship between teacher motivation and teacher effectiveness. Their sample consisted of 100 respondents purposively sampled constituting 48 males and 52 females and they adopted a descriptive survey design where all the information was collected through a questionnaire. Findings revealed that teacher motivation is not given top priority by schools in Bubi District; monetary incentives, among other forms of incentives were highly valued by teachers in the district. The study recommended that teacher motivation should be given top priority by schools in order to enhance teacher effectiveness.

On a similar note, Ngwenya (2015) investigated the factors which motivate teachers in Zimbabwean public schools amid the economic challenges ravaging the country. Findings from thirty-seven teachers indicated that financial gains, job security and the availability of adequate resources motivated the teachers.  Only few respondents claimed that autonomy, recognition and developmental supervisory strategies were necessary for self-actualization. The study recommended all stakeholders to collaborate and provide adequate resources and infrastructure in schools to minimize demotivating conditions. Salaries were to be against incentives.

2.2 Teacher Feedback Knowledge

Holding all other factors constant, teacher knowledge is important to both the students and the teachers for it enhances students’ performance, hence the old adage, knowledge is power. A knowledgeable teacher has something valuable to deliver to the students, if he\she determined and has the skill and means to do so. This also applies to teacher feedback knowledge. Studies have been made in Zimbabwe and abroad on teacher feedback knowledge impact. In South Africa, Shepherd (2013) assessed the impact of teacher subject knowledge on learner performance using learner test scores in two subjects. Findings showed that teacher knowledge had a significant positive impact on performance when considering the wealthiest quintile of schools. These results suggested teacher knowledge and understanding of the subject matter to be taught is important. Teacher's ability to impart subject information appropriately was also found necessary. 

On a broader platform in Africa, Altinok (2013) and others explored the potential of teacher knowledge on student achievement by using international database which included 14 Sub-Saharan countries.  Their study found that teacher knowledge differs from country to country and even from one region to another within the same country due to different school types and caliber of recruited students.. The study showed that teacher knowledge had strong impact on pupil achievement in Namibia and South Africa than in other regions of Africa. The study also showed that teacher achievement was highly correlated with some teacher aspect such as experience and education levels. The study recommended countries like Botswana, Kenya, Mozambique, Namibia, South Africa and Tanzania to increase teacher knowledge in order to boost student performance.

2.3 Resources Availability

Resources are an essential component in the teaching-learning activities of a school. Usually, students’ performance is high where resources are available and vice versa. In Zimbabwe, Mukeredzi (2016) realized that there are disparities in resources between the urban and rural schools. He studied on learning needs of students in rural schools and found that there were shortage of performance and pedagogical resources which further caused serious setbacks to professional learning and classroom engagements. Again, the findings revealed that teacher recognition (acknowledgment and affirmation within the school), which was absent in the rural schools in Zimbabwe would be a great motivator to teachers.

In the same country, Gwata (2017) studied the contribution of teaching-learning resources scarcity in poor composition writing levels in urban schools in Zimbabwe. Findings of the study showed that resource shortages contributed much topoor composition writing performance of “O” Level English students in urban areas in Zimbabwe. Limited exposure of both teachers and students to modern technology, limited refresher courses for teachers to equip them with the latest composition writing requirements as well as teacher lack of motivation were found by the study as other factors that contribute to poor English composition performance. The study recommended ICT composition writing tools, stocking of libraries and ZIMSEC refresher courses, among other recommendation.

Mosha in Gwata (2017) studied causes of low performance in English language at “O” Level in Tanzania and found teacher resource as the main factor. Most of the English teachers were unqualified to teach the level they were teaching. The study also realized the teaching-learning environment, the home and the nature of the students’ parents as other factors.

2.4 Other Factors
Kurasha and Chiome (2013) in a study focused on factors affecting teacher-quality using a sample of 263 teachers from Masvingo Province in Zimbabwe. Findings showed that the teachers had a clear work vision and had a reasonable understanding of qualities that entail excellence. However, the teachers needed staff growth, resources, tutorial package and incentives as prerequisites for departmental excellence. As recommendations, the study recommended excellence to be pursued putting into place recourses, teacher in-service training and providing incentives to teachers.

Mupa and Chinooneka (2015) study in Zimbabwe explored the factors that contribute to effective teaching and learning. Findings showed that variety of teaching methods, variety of media and teachers’ instructional materials, teaching and learning environments as well as teacher morale were to be improved. The study recommended the Ministry of Education to play its part, for instance, supervising school practices so as to align them with the twenty first century demands. Najumba in Mupa and Chinooneka (2015) said that limited funding and budgetary cutbacks is detrimental to teaching standards.

The literature review mainly shows related researches and their findings. This study focused on those factors associated with teacher feedback in composition teaching in Bulawayo, Zimbabwe.

. 
3. Research Methodology

This study employed quantitative research approach to expose teachers’ feedback practice. All the “O” Level English Language teachers (about 124 in number) from about 42 secondary schools in Bulawayo Province in Zimbabwe were the population of the study. A purposive sample of 46 “O” Level English teachers selected from Bulawayo Province were the sample of the study. Constructs found from literature review were used to furnish the questionnaires. To ensure validity, the researcher carried out a pilot study for ten purposefully chosen teachers from Bulilima District, Matabeleland, a geographical place which is outside the main data collection zone. The Cronbach reliability coefficients for teachers’ questionnaire sections were: Teacher Feedback knowledge .819; Resources Availability .695; Teacher Attitude to Feedback .800 and Teacher Motivation .877. Thus all the sections for teacher questionnaires met the expected reliability coefficient (of .6 and above) so the instrument (questionnaire) was adopted for the study.

The researcher received a research permission letter from the Permanent Secretary of Education then planned and made data collection arrangements with the chosen schools. On the planned dates, the researcher, with the help of the English HODs, distributed 56 questionnaires to all the “O” Level English teachers out of which 47questionnares were returned. Some teachers who opted to take them home and asked the researcher to come and collect them at a later date could not fulfil their promise. 
Data was analyzed by Statistical Package of Social Sciences (SPSS version 23). When all the questionnaires were gathered, the researcher checked them to see if there were anomalies. There were very few questionnaires with double responses; the researcher decided to disregard both responses. These formulated rules were consistently followed throughout the analysis process. Questionnaires were numbered and then the data was entered into SPSS ready for coding. Descriptive statistics analyzed questionnaire gathered data on the English “O” Level composition teachers’ written corrective feedback practices while Multiple Regression was used to find out factors that predict teacher feedback practice.

4. Results and Discussion

The researcher used personal experience and emphatic insights while taking a neutral nonjudgmental stance towards the revealed dimensions, patterns and trends when describing the findings and formulating a practical model for composition teaching.  Findings were then portrayed in a coherent, detailed description with appropriate data outputs displays for descriptive and inferential statistical computations as well as excerpts capturing informants’ personal perspectives and experiences. This section was guided by the following research question: How do teachers describe their feedback knowledge, resource availability, attitude and motivation?

4.1 Feedback Knowledge
Table 1 shows teacher respondents agreed that they have been exposed to effective feedback during their teacher training, mean 3.09, they were knowledgeable of the feedback that is helpful in composition writing, mean 3.45 and their teaching experience made them know the best way of giving effective feedback in composition writing, mean 3.43.  Fairly low standard deviations of .855 and low standard deviations of .686 and .620 respectively, show homogeneity of responses. These findings are similar to those by Shepherd (2013) in South Africa where teacher knowledge and understanding of the subject matter to be taught was found to be important. Again, Altinok (2013) found that teacher knowledge had strong impact on pupil achievement in Namibia and South Africa.

However, the teachers were not really exposed to in-service short courses and their education clusters organized feedback seminar that they attend 2.04 nor did their schools frequently organized teaching strategies (feedback) seminars, mean  2.67. High standard deviations of .963, 1.010 and 1.055 respectively, show heterogeneous responses.  This has a negative impact on the teacher’s activities; research by Ngwenya (2015) on the extent to which lack of teacher motivation affects learner performance established that low teacher motivation affected school academic performance and brought about that low job commitment, less learner feedback and ineffective lesson delivery. On the other hand, research has shown that attending and participating in these forums greatly enhances the teacher (Essien, 2016).

Table 1: Descriptive statistics for Feedback and Knowledge
	SN
	Item in the Questionnaire
	Mean
	Std Dev

	1.
	 have been exposed to  effective feedback during my  teacher training
	3.09
	.855

	2.
	I am knowledgeable of the feedback that is helpful in composition writing
	3.45
	.686

	3.
	Teaching experience made me know the best way to give feedback in composition
	3.43
	.620

	4.
	I am exposed to short courses and seminars on teaching composition  and feedback
	2.70
	.963

	5.
	Our education cluster organizes feedback seminar that I attend
	2.04
	1.010

	6.
	My school organizes teaching strategies (feedback) seminars
	2.67
	1.055

	7.
	My department offers guidance on composition teaching and feedback giving
	3.24
	.848


Teachers need these services and experiences for them to function normally in composition teaching and feedback giving. On a similar note, Kusereka (2009) in Zimbabwe found that teachers were not highly motivated and satisfied with their job mainly due to poor working conditions. Again, in Zimbabwe, Muranda, Ncube, MapolisaandTshabalala (2015) found that teacher motivation was not given top priority by schools in Bubi District. At least, the English school departments offered guidance on composition teaching and feedback giving as indicated by a mean of 3.24.

4.2 Resource Availability
Table 2 indicates that resources associated with composition writing were scarce, teacher respondents indicated resource related problems. Teacher workloads could not really allow them to write detailed feedback to their students, mean 2.74; their timetables could hardly allow them to discuss written feedback with students, mean 2.69 and they were rarely exempted from other school duties even though they were preparing students for “O” Level final examinations, mean 1.88. Teacher could not fully access teacher feedback related text books, mean 2.78; neither were the feedback related resources available at their schools, 2.45.  Ngwenya (2015); Kurasha and Chiome (2013); Mupa and Chinooneka (2015); Mukeredzi (2016) researchesalsorealized resource shortage as a problems affecting the teaching fraternity in Zimbabwe.

Even when it comes to monetary resources, scarcity could be observed as well; the schools rarely funded the teachers when they wanted to attend feedback related seminars and workshops, mean  2.40 and when they wanted to purchase feedback related materials, mean 2.42. This shows that composition writing feedback resources for teacher need to be greatly improved if students’ success is to be realized. This can be achieved through concerted effort of parents, the school and the responsible ministry. Teachers should be empowered by the schools and the responsible ministry to engage in resource mobilization. This is mainly because they are the one in the classrooms so they know the exact resources that can be useful. These findings are similar to those by Glass (2011), Alam and Farid (2011) and Richardson (2014) who sighted low socio-economic conditions negatively affecting teacher activities. 

Table 2: Descriptive statistics for Resource availability
	SN
	Item in the Questionnaire
	Mean
	Std Dev

	1.
	My workload allows me to write detailed feedback to my students
	2.74
	.976

	2.
	My timetable allows me to discuss written feedback with my students
	2.69
	.996

	3.
	I am exempted from other duties because I am preparing students for final examinations
	1.88
	1.117

	4.
	I can access teacher feedback related text books
	2.78
	.917

	5.
	Feedback related resources are available at my school
	2.45
	1.061

	6.
	My school funds me if I want to attend feedback related seminars and workshops
	2.40
	1.158

	7.
	My school funds me if I want to purchase feedback related materials
	2.42
	1.138


Table 3: Descriptive statistics for Teacher Attitude
	SN
	Item in the Questionnaire
	Mean
	Std Dev

	1.
	I value feedback that I give my students in composition writing
	3.67
	.477

	2.
	My students value my written corrective feedback in their compositions
	3.50
	.624

	3.
	I’m  obliged to give detailed feedback for students for  improved performance
	3.61
	.537

	4.
	I believe feedback should be comprehensive on all composition components
	3.76
	.431

	5.
	I should give focused feedback on the composition aspects
	3.76
	.484

	6.
	I am compelled to make my students understand my written feedback
	3.70
	.509

	7.
	Getting feedback from my composition  makes me improve my instruction
	3.71
	.506


4.3 Attitude

Table 3 shows that teachers valued feedback that they gave to their students in composition writing as indicated by a high mean of mean 3.67. This is because they believed that the students also valued their written corrective feedback in their compositions, mean 3.50. Low standard deviation of .477 and .624 indicate homogeneity of responses. Teachers therefore felt obliged to give detailed corrective feedback to their students so that the student could improve their performance in composition writing, mean3.61. On reacting to similar findings, Gomba (2017) advocated that teachers in Zimbabwe should be treated well. Respondents strongly believed that feedback should be comprehensive on all composition components, mean 3.76. Very low standard deviation of .431 shows teachers’ homogeneity of response.

The teachers strongly agreed that they felt obliged to give focused feedback on the composition aspects, mean 3.76 and were compelled to make students understand their written feedback, mean 3.70. They also strongly agreed that getting feedback from their composition students made them improve in their instruction, mean 3.71. This is in line with Katrin and Johannes (2013) who propounded that feedback is an educational accountability that makes the teacher improve his\her quality of teaching. Also, Eid and Khalid (2012) found that feedback was important for teachers because it gives them the opportunity to diagnose and assess the problematic issues in learners' writing. 

Table 4: Descriptive statistics for feedback on teacher motivation

	SN
	Item in the Questionnaire
	Mean
	Std Dev

	1.
	I enjoy teaching composition writing to my students
	3.63
	.679

	2.
	I feel a sense of pride in composition teaching
	3.57
	.620

	3.
	I give my students the necessary feedback that they need in composition writing
	3.70
	.465

	4.
	improve professionally by giving the rightful feedback to my students
	3.71
	.458

	5.
	I assist pupils who need help in composition writing during my own spare time
	3.62
	.614

	6.
	My students improve in composition writing from my comments
	3.60
	.618

	7.
	My students pass English Language at “O” Level due to my efforts
	3.41
	.816

	8.
	I get monetary incentive when my students pass “O” Level English Language
	1.93
	1.033

	9.
	I get recognition from administration, parents etc when my students pass  English
	2.58
	.932


Table 5: Multiple Regression analysis of teacher Feed Up predictors

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.640a
	.410
	.397
	.2602

	2
	.702b
	.492
	.469
	.24420

	a. Predictors: (Constant), Teacher Attitude

	b. Predictors: (Constant), Teacher Attitude, Teacher Motivation




4.4 Feed Up
Multiple Regression analysis was computed to find out which of the factors (teacher feedback knowledge, teacher motivation, teacher attitude and resource availability) best predict teacher Feed Up practices. Table 5 shows the coefficient of linear multiple determination as .469 which means that 46.9% of the variance of teacher Feed Up practice is accounted for by teacher attitude and teacher motivation, 39.7% and 7.2%, respectively. Therefore, teacher attitude and teacher motivation best predict teacher Feed Up practice.

In simpler terms, of the 4 factors, only teacher attitude and teacher motivation really affect teacher Feed Up practice teacher attitude having more effect on teacher Feed Up practice than teacher motivation. This means that teacher attitude should be positive to their Feed Up work if student are to benefit. Again, those responsible should make sure that teachers are motivated since this is a potential base for proper teacher Feed Up practice. 

4.5 Feed Back

Multiple Regression computation was done to find out which of the factors (teacher feedback knowledge, teacher motivation, teacher attitude and resource availability) best predict teacher Feed Back practices. Table 6 shows that the coefficient of linear multiple determination is .435 which means that 43.5% of the variance of teacher Feed Back practice is accounted for by teacher motivation and teacher attitude, 33.6% and 9.9% respectively. Therefore, teacher motivation and teacher attitude best predict teacher Feed Back practice.  This means that only teacher motivation and teacher attitude really affect teacher Feed Back practice. To this effect, it can be said that, teachers should be motivated enough and should have positive attitude toward their Feed Back practice for potential 
students’ improvement in composition writing.

Table 6: Multiple Regression analysis of teacher Feed Back predictors
	Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.593a
	.351
	.336
	.32476

	2
	.678b
	.460
	.435
	.29976

	

	a. Predictors: (Constant), Teacher Motivation

b. Predictors: (Constant), Teacher Motivation, Teacher Attitude




4.6 Feed Forward

Table 7 shows Multiple Regression computation aimed at finding out which of the factors (teacher feedback knowledge, teacher motivation, teacher attitude and resource availability) best predict teacher Feed Forward practices. The coefficient of linear multiple determination is .453 which means that 45.3% of the variance of teacher Feed Forward practice is accounted for by teacher motivation, resource availability and teacher attitude each of the factors contributing 30%, 10.3% and 5%, respectively. Findings therefore show that teacher motivation, resource availability and teacher attitude best predict teacher Feed Forward practice as shown by table 7 In other words, among the factors, teacher motivation is the strongest contributor of the factors followed by resource availability while teacher attitude is the weakest contributor to teacher Feed Forward practice. These 3 factors need to be availed as bases for effective teacher Feed Forward practice and students’ improvement in composition writing.

Table 7: Multiple Regression Analysis of teacher Feed Forward predictors

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.561a
	.315
	.300
	.35773

	2

3
	.655b

.699c.
	.430

.489
	.403

.453
	.33027

.31622

	a. Predictors: (Constant), Teacher Motivation

	b. Predictors: (Constant), Teacher Motivation, Resource Availability

	c. Predictors: (Constant), Teacher Motivation, Resource Availability, Teacher Attitude




5. Conclusion and Recommendations
5.1 Conclusion

This study concluded that teacher were knowledgeable of the feedback that is helpful in composition writing, and their teaching experience made them know the best way of giving effective feedback in composition.  However, the teachers were not really exposed to in-service short courses and seminars on teaching composition writing and giving while their workloads were too high and feedback resources were scarce. Teachers also neither got incentives nor recognition in their efforts. Despite these unfavorable working conditions, teachers felt obliged to give detailed effective corrective feedback to their students so that the student could improve their performance in composition writing. They therefore enjoyed teaching composition writing to their students and they felt a sense of pride in their work. 
The study also concluded that teacher motivation and teacher attitude best predicted teacher Feed Up practice. Teacher attitude and teacher motivation best predicted teacher Feed Back practice while teacher motivation, teacher attitude and resource availability best predicted teacher Feed Forward practice. Thus, teacher motivation, teacher attitude and resource availability are essential factors for they predicted teacher feedback practice.
5.2 Recommendations

This study recommends that teachers, parents, school authorities and the responsible ministry should ensure the availability of composition writing and feedback resources. They should also see to it that teachers are motivated so that they execute their duties effectively.  Also, there is need to facilitate teachers to attend workshops and seminars; the teachers felt that that facilitation was not sufficiently done.
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